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The accompanying report, College Business Models for Scaling Purposeful Dual Enrollment (Fink et al., 2025) describes how community colleges and their K-12 partners are developing sustainable financial and organizational models that enable dual enrollment (DE) to better serve as an on-ramp to college and career opportunities for more students. The report examines business models at colleges implementing dual enrollment equity pathways (DEEP) practices to strengthen their DE programs. DEEP is a framework for increasing the number of underserved students who pursue degree- and career-connected education and training after high school. It includes four key practice areas: (1) outreach to underserved high schools and students, (2) alignment of DE coursework to postsecondary programs in high-opportunity fields, (3) college advising and supports to explore career and academic interests and develop personalized education plans, and (4) high-quality instruction and academic supports. 

To scale DEEP practices, the report finds that colleges must shift from a business model with lower cost, lighter support, and limited marginal revenue from current DE enrollments to one that requires more investment for more supports for students but that also produces higher downstream revenue through increased college going by students who would not otherwise continue their education after high school. The report describes four strategies for colleges to create business models for scaling DEEP practices without passing on costs to students and families: 

1. Establish a DEEP mindset. This requires college leaders to cultivate a shared commitment and vision that DE is an accessible pathway for all students to college and career opportunity. It means seeing DE students as "our" students and providing them with an experience and supports similar to that of “regular” post-high-school students.
2. Leverage core resources. This involves deploying core college staff, facilities, and technology resources that typically serve post-high-school students to support a DEEP experience for DE students in coordination with specialized DE staff. 
3. Partner with K-12 schools. Colleges can leverage K-12 resources and help raise additional funds by integrating DE into high school academies and career pathways and helping schools meet performance goals.
4. Strategically invest financial resources. This involves carefully managing costs and investing scarce resources in practices that connect DE students not already bound for college to postsecondary programs after high school—thus generating downstream revenue and, where applicable, performance funding. 


Action Steps Presented in This Guide

Phase 1. Self-Study and Gap Analysis to Identify DEEP Implementation Priorities	3
(1a) Produce a snapshot of your college’s current DE program, including costs and revenues.	3
(1b) Inventory how dual enrollment is currently organized, staffed, and resourced.	7
(1c) Assess current DE practices using the DEEP framework to help identify priorities for improvement.	8
Phase 2. Planning and Execution of DEEP Practice Implementation Goals	11
(2a) Map resources available and needed for high-priority DEEP practice implementation goals.	11
(2b) Identify opportunities to redeploy current college resources.	12
(2c) Generate additional resources needed to scale DEEP practices.	13


Drawing on the findings from the report, this companion guide offers action steps for teams of senior college leaders and DE program leads who seek to implement DEEP practices at scale within the constraints of current state and local funding. The action steps reflect those that college leaders we interviewed took to establish a sustainable business model for scaling DEEP practices at their colleges. 

The action steps are divided into two phases. First, we recommend that colleges conduct a self-study and gap analysis to identify and prioritize areas for improvement, ideally selecting one or two DEEP practices to focus on implementing at scale in the next year. Second, we recommend that colleges plan and execute their DEEP improvement goals. We provide ideas for how to do this in a limited-resource environment. 
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Phase 1. Self-Study and Gap Analysis to Identify DEEP Implementation Priorities
[bookmark: _a)_Produce_a][bookmark: _Toc207203382][bookmark: _Toc211419458]The goal of the first phase is to strategically identify one or two DEEP practices your college will focus on implementing and scaling in the near term. To identify and prioritize these practices, we outline a series of activities, such as examining current costs, staffing, and existing DE practices. Including a broad group of college and K-12 partner stakeholders in this process is important for developing insights and a shared understanding about opportunities and challenges. We suggest three steps of collaborative inquiry to guide the self-study and gap analysis: (a) Produce a snapshot of your college’s current DE program, including costs and revenues; (b) profile how DE functions are currently organized and resourced within the college; and (c) assess DE practices compared to the DEEP framework to identify areas for improvement. 

(1a) Produce a snapshot of your college’s current DE program, including costs and revenues. 
We recommend that teams of DE program leaders and college leadership work with institutional researchers and business officers (e.g., CFOs, VPs for administration) to aggregate information that may be available in different places into one report or presentation that provides an overview of DE offerings, costs, and revenues. 
Create an overview of your college’s DE program. Ideally, this includes the following information:
· Number of high school partners and type (e.g., Title 1, comprehensive, charter, homeschool, or early college high school/P-TECH) 
· Dual enrollment headcount, credits attempted, and FTE enrollment
· Dual enrollment as a percent of total credit enrollment
· Dual enrollment participation by K-12 district and high school
· Dual enrollment FTE or credit-hour enrollment by instructor type (i.e., college faculty or high school teacher); location (online, at college, at high school); and, where relevant, subject (broad fields of study or simple classification into CTE or general education)

Identify costs and revenues. College leaders also need to understand the costs and revenues for DE offerings, including a financial breakdown for different types of DE coursework by course location, instructor type, or course subject, so that college leaders can understand whether the college is breaking even on DE—and if they are not, where the college is losing money. 

Engage the colleges’ business officers and institutional researchers to detail the costs and revenues using the categories described in Table 1 as well as any additional costs specific to the program. Crucially, break down these costs and revenues by instructor type—or whatever other factors have large differences in costs or revenues—to understand differential costs and revenues alongside the overall results blending these different course types together. We recommend sharing results in both overall totals and as per-credit figures to help model future growth. A simplified table template is provided below as a starting point.

Table 1. Dual Enrollment Cost and Revenue Analysis Template
	Academic year:
	Breakdowns by DE course type
(examples for illustration)

	
	Total across DE course type
	Taught by college faculty online or on college campus
	Taught by college faculty at high school
	Taught by high school teacher at HS

	DE credit hours
	#
	#
	#
	#

	
	
	
	
	

	State revenue (per credit or FTE)
	$
	$
	$
	$

	Performance funding
	$
	$
	$
	$

	Program grants (state and local)
	$
	$
	$
	$

	Tuition/fees
	$
	$
	$
	$

	Other program revenue
	$
	$
	$
	$

	Total revenue
	$
	$
	$
	$

	
	
	
	
	

	Instruction
	$
	$
	$
	$

	Instructional materials
	$
	$
	$
	$

	DE program implementation (1)
	$
	$
	$
	$

	Overhead/indirect (2)
	$
	$
	$
	$

	Total expense
	$
	$
	$
	$

	
	
	
	
	

	Total net revenue (revenue - expense)
	$
	$
	$
	$


(1) “DE program implementation” includes costs of student recruitment, advising, and support; teacher quality control and supports; and DE program administration. See Table 2 for an example of how to comprehensively estimate program implementation costs. 
(2) Overhead and indirect costs can be calculated as a percentage of direct costs (e.g., the percentage used for grant proposals at your college) to estimate overhead costs such as college facilities, insurance, or technology systems.
To help in estimating the annual program implementation costs for DE, see Table 2, which provides an example inspired by a detailed accounting of staff and time effort supporting DE developed by Compton College (the example responses of staff, FTE amounts, and descriptions are loosely adapted from its work). Completing Table 2 will also help your college in the next step shown in Table 3, inventorying current staffing and other resources aligned to DEEP practice areas. 

For a simpler alternative to comprehensively detailing program implementation costs like the example from Table 2 (next page), colleges may include dedicated DE staff and direct DE costs in the program implementation category and use a higher indirect rate for overheads (e.g., one college used their negotiated federal indirect rate of 42% and then only counted dedicated DE staff in their program implementation costs). 
 
Convene key college personnel and K-12 partners to reflect on results. After producing the snapshot of the DE program and main costs and revenues, convene groups of program and senior college leaders to discuss the following reflective questions:
· What is the enrollment across different DE course types (by location, instructor, subject)? 
How has this changed over time? What types of DE coursework are growing or shrinking?
· What are the main sources of revenue? How does revenue differ by course type?
· What are the largest costs for our DE program?
· What factors affect the costs of DE (e.g., instructor type, location/modality, course subject)?
· What is the net revenue overall for DE, and how does this differ by DE course type? 
· Are we breaking even on DE? If so, how? If not, how much are we losing each year, and how are we making it work? 
· What are some potential ways the college could increase revenue and/or decrease costs?



Table 2. DE Program Implementation Annual Time and Effort 
Example responses in italics
	College staff
	FTE allocation in support of DE
	Description
	Salary & benefits

	College president
	1%
	Executive leadership
	$XX,XXX

	VP student services
	3%
	Partnership and workgroup meetings, planning, agreements, general meetings
	$XX,XXX

	VP academics
	15%
	Partnership and workgroup meetings, planning, agreements, general meetings
	$XX,XXX

	Dean, advising
	10%
	Oversight of DE advising staff
	$XX,XXX

	Institutional research analyst
	20%
	Designing, maintaining, manipulating, querying specialized databases and information systems
	$XX,XXX

	Division/department chairs
	50% (10% for 5 divisions)
	Hiring, onboarding, evaluating faculty
	$XX,XXX

	Division coordinators
	100% (20% for 5 divisions)
	Scheduling, contracts, coordination with faculty
	$XX,XXX

	Associate registrar
	30%
	Planning and oversight of student registration, admissions and records maintenance operations
	$XX,XXX

	Director, admissions
	20%
	Planning, organizing, controlling, directing the processes and operations in admissions and records offices
	$XX,XXX

	Records specialist
	85%
	Managing student enrollments and records for DE courses
	$XX,XXX

	DE program director
	100%
	Leading DE program and collaboration with K-12 partners and college departments
	$XX,XXX

	DE associate director
	100%
	Assisting DE program director; responsible for establishing and maintaining relations with area school district and college personnel
	$XX,XXX

	DE outreach specialists
	150% (50% for 3 advisors)
	Working directly at high schools with students, assisting with DE application and registration
	$XX,XXX

	College advisors
	330% total FTE across 5 advisors
	Helping DE students explore postsecondary pathways and create individualized program plans
	$XX,XXX

	… Add more rows as needed
	
	
	

	
	
	
	

	Total staff time & effort
	XXX.X FTE
	
	$XXX,XXX
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(1b) Inventory how dual enrollment is currently organized, staffed, and resourced. 
Mapping out the current DE staffing model at your college is an important starting point for conversations about a model optimal for implementing DEEP practices at scale. An important first step is to identify current staffing levels and functions as well as what other resources (such as technology systems) are provided to support DE programs. 
Use a table like Table 3 below to take an inventory of all of the staff who directly or indirectly support DE, their functions related to DEEP practice areas (e.g., outreach, alignment, advising, support), how your college manages the working partnerships with K-12 schools, as well as any additional DE functions not included in those categories (such as program management). For each of the DEEP practice areas and other DE functions you would add, list the dedicated DE staff involved in implementing each practice area, which other college staff provide support for the given DEEP practice as part of their larger role supporting students and programs generally, and which college technologies or other resources enable the given DEEP practice or DE function. 

Start by going line by line through Table 2, which lists the college and staff effort supporting DE programming, and noting in Table 3 which of the DEEP practices are supported by those staffing functions. Some staff positions may support two or more DEEP practice areas. 

Table 3. Dual Enrollment Resources Inventory Aligned to DEEP Practices
Example responses in italics
	Key DE functions / DEEP practices
	Dedicated DE staff
	Other college staff
	Technology and other resources utilized

	Outreach efforts to promote dual enrollment 
	DE outreach specialists,
records specialists, DE program director, associate director
	Admissions staff focused on high school recruitment 

	College CRM, application and registration systems, student information systems 

	Alignment of dual enrollment coursework 
	DE program director, associate director
	Division chairs and faculty supporting the mapping of DE pathways
	Website DE pathway maps

	Advising provided by the college
	DE advisors, outreach specialists
	Dean of advising

	Student advising, planning, progress monitoring platform


	High-quality instruction and support 
	DE outreach specialists and advisors, early alert follow-up
	Academic division chairs, academic coordinators/ faculty liaisons
	LMS, early alert system, online tutoring platform

	Close working partnerships with K-12 
	DE program director, DE associate director, DE outreach specialists
	Senior college leaders, president
	





Reflecting on the activity of filling out the college DE resources inventory, discuss with an internal working group of DE program staff and senior college leaders the following questions:
· How many FTE dedicated staff are involved in implementing DE programming and supporting DE students?   
· What other staff support DE programs and students as part of their roles supporting college students and programs more generally? 
· How does this combined effort compare to the size of the DE population and its proportion of overall enrollment? 
· What is the ratio of staff who manage high school partnerships, DE recruitment, and DE enrollment to the number of high schools served?
· What is the ratio of staff who directly advise students to the number of high schools and students served?
· What collegewide technology or other resources are used to implement DE programs and support DE students? What collegewide resources or technologies are not currently available to DE students and staff but could benefit them? 
· In what DEEP practice areas are staffing and other resources needed most?

[bookmark: _c)_Assess_current][bookmark: _Toc207203384][bookmark: _Toc211419460](1c) Assess current DE practices using the DEEP framework to help identify priorities for improvement. 
To assess your college’s current DE practices in relation to the DEEP framework, program leaders can fill out CCRC’s Dual Enrollment Pathways Scale of Adoption Assessment (SOAA), an institutional self-assessment based on the DEEP practice areas (Fink & Griffin, 2025). The instrument takes about 45 minutes to complete and should be circulated and discussed among DE program stakeholders to identify and prioritize areas for improvement. Or, more simply, consider the list of essential DEEP practices in the box below. 

Essential DEEP Practices
These practices are essential for DE to serve as an on-ramp to college and career opportunity: 
1. DE coursework is provided at no cost for students and families from low-income backgrounds.
2. College reaches out to high schools, community organizations, and directly to students and families to promote DE opportunities and encourage participation by underserved students and communities.
3. DE courses are aligned to the college’s CTE degrees and major-specific baccalaureate transfer pathways to university partners.
4. Advising and support are provided by the college to help students explore program options, select program-relevant coursework, and build personalized postsecondary career and education plans.
5. Rigorous, active and experiential instruction is the standard across all DE coursework, and proactive academic supports are provided systematically to ensure students are successful.
Using the Dual Enrollment Pathways SOAA and reflecting on the list of essential DEEP practices, college teams should identify which of these practices are not currently being implemented at scale (defined as being experienced by 80% or more of DE students) and which should be priorities for implementation. Discuss with a working group of DE program staff and senior college leaders the following questions:
· Where are our major gaps in practice compared to the DEEP framework?
· What should be our priorities for strengthening DEEP practices?  

We suggest that the college create a working group to organize brainstorming and planning activities around these questions. Table 4 (next page) can be used as a guide; it specifically identifies SOAA questions to review when discussing each DEEP practice area. The goal should be to identify areas needing improvement, brainstorm potential strategies for implementing missing DEEP practices at scale, and prioritize DEEP reforms with high potential to further strengthen DE access and student outcomes. After completing this exercise, discuss as a group the following: 
· What areas of practice are in most need of improvement for our DE programs to connect all high school students to high-opportunity college and career pathways after high school? 
· What are the most feasible strategies for improving DEEP practices and student experiences and outcomes?
· What practice improvements should we prioritize for implementation in the near-term (i.e., over the next year)?  In the medium term (over the next 2–3 years)?

At the end of this activity, the college should commit to one or two high-priority practices to implement in the short term (e.g., in the next year). These should be DEEP practices with high potential for improving the student experience and those that can be implemented at scale as soon as possible (e.g., the next term or next fall). The college working group should then write out specific DEEP implementation goals using the examples below as models. DEEP implementation goals should be specific, measurable, aligned to the DEEP framework, scalable and realistic, and timely. Example DEEP practice implementation goals are listed below for each of the DEEP practice areas:

Examples of DEEP practice implementation goals: 
· We will assign each high school partner a main point of contact from the college to manage DE outreach, recruitment, registration, and advising, and this staff member will spend a day at each high school at least twice a month, starting next academic year. (DEEP practice area: Outreach)
· We will build in a related DE course into multiple high school CTE programs as a default advanced course in the CTE program, and this will be a part of the curriculum for at least half of our high school partners by the end of next academic year, and for 80% or more of our high school partners within three years. (DEEP practice area: Alignment).
· We will increase advising and development of college program plans such that more than 80% of our DE students have completely mapped out an individualized college program plan by the end of next academic year. (DEEP practice area: Advising)
· We will create shared professional development opportunities within our top three DE subject areas that focus on sharing pedagogical tips and context expertise within disciplinary areas, and at least 80% of DE instructors will participate by the end of next academic year. (DEEP practice area: Instruction and support). 
· We will implement a process for systematically identifying struggling DE students and providing additional academic supports with a focus on students’ early DE coursetaking. This will be in place for at least 80% of our high school partners by the end of next academic year. (DEEP practice area: Instruction and support). 

Table 4. Gap Analysis: Comparing Our College’s DE Practices to the DEEP Framework
Example responses in italics
	DEEP practice area
	SOAA question to focus on
	What are our current gaps in practice compared to the DEEP framework?
	Potential strategies for implementing missing DEEP practices at scale

	Outreach efforts to promote dual enrollment 
	Question 14
	Lack of outreach directly to students and parents, lack of use of multilingual promotional materials
	Train and use peer ambassadors for outreach in grades 8–10, at local community groups like Boys and Girls Clubs and churches
Work with enrollment/marketing office to translate promotional materials

	Alignment of dual enrollment coursework 
	Questions     17–20
	DE offerings not clearly mapped to college CTE and bachelor’s transfer programs.
	Map DE offerings to college CTE and bachelor’s transfer programs and make available to students, families and school partners.

	Advising provided by the college
	Questions     21–24
	Postsecondary planning assistance utilized only by students who seek it out.
	All DE students helped to develop postsecondary plans through required student success course, group advising, and organized visits to the college.

	High-quality instruction and support 
	Questions       25, 28, 30
	Only a sample of high school DE instructors observed by college administrators each year
High school DE instructors generally not included in college faculty professional development activities
	College academic administrators and designated faculty observe high school DE instructor classes at least once per year.
Organized professional development days on campus with high school DE instructors and college faculty. 
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The goal of conducting a self-study and gap analysis (Phase 1) is both to identify priority DEEP practice implementation goals and build internal consensus and momentum for change. 
Drawing on insights from these Phase 1 activities, the second phase involves planning and execution of the DEEP practice improvement goals your college has prioritized. This will include identifying clear targets for implementation and scaling, establishing a timeline and metrics, deploying staffing and other resources as needed, and monitoring progress. 
Colleges that are effective in scaling whole-college reforms work in iterative cycles of improvement, with each improvement cycle focused on implementing a small number of transformative, sustainable reforms at scale for all students. Remaining focused is important to avoid becoming overwhelmed or distracted. Once the college has successfully implemented a particular practice at scale—that is, for all students—it can restart the process to identify the next practices to implement at scale.
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For each of the goals prioritized for implementation in the upcoming year (Step 1c), use Table 5 below as a template to support implementation planning by resource mapping. Colleges may find it useful to draw on the DE staffing and resource inventory from Table 3 to identify what additional resources are needed to scale this practice, including what new resources are needed and what other college resources can be redeployed to support scaling. 

Table 5. Resource Mapping for DEEP Practice Implementation 
Example responses in italics
	DEEP practice implementation goal: We will increase advising and development of college program plans such that more than 80% of our DE students have completely mapped out an individualized college program plan by the end of next academic year.

	Area
	Current resources & unmet need
	Opportunities to redeploy core college resources
	New resources needed

	Staffing
	Currently, 2 staff advise 2,000 students; need 2–3 more for reasonable caseloads. Most DE students take a college success course, but planning and advising is limited as a part of the course.
	College advising office has 10 staff, with declining enrollments and caseloads.
College success course could include group advising and planning time.
	Hire 2–3 more advisors if we cannot redeploy other college advisors.
DE staff and college advisors need time to work with college success course instructors to redesign course elements.

	Technology and systems/processes
	No system to track DE advising notes.
	College advising portal could also be used for DE students.
	Need to figure out how to also give access to school counselors.

	Facilities or other resources
	N/A
	N/A
	N/A
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A key strategy to funding DEEP practices is to be as efficient as possible with existing college resources. Colleges should examine how they can better leverage staff, technology, and facility resources in support of DE students and of scaling DEEP practices. This is important because DE students are comprising growing proportions of undergraduate headcounts at colleges, and the staffing and resource allocation toward DE students may not be keeping pace with this growth. Therefore, there may be untapped college resources that could be reallocated to support the scaling of DEEP practices. 
See pages 11–18 in the accompanying report for examples of how colleges are deploying core college resources to support DE students and scale DEEP practices. Below are some possible ways that colleges can reallocate core college resources:
· Outreach: 
· College admissions/recruitment, enrollment, community outreach, and marketing staff support outreach efforts to increase awareness of and participation in DE.
· College admissions and course registration systems are adapted to streamline approval processes requiring sign off from students, parents, and K-12 staff.
· Satellite college campuses or regional centers are used to increase access to DE coursework and to place staffing resources for outreach, advising, and support in closer proximity to high schools. 
· Alignment: 
· College faculty and academic leaders support backward mapping of program and transfer requirements to high school requirements. 
· College faculty and department chairs build relationships with high school CTE instructors to build DE coursework into high school CTE programs.
· Efforts to develop and maintain degree-mapping tools and curricular guides showing how sequences of college coursework are aligned to transfer in a bachelor’s degree major or to workforce awards also include information on which of those courses also meet high school requirements.
· Advising: 
· If enrollments are declining among non-DE students and increasing among DE students resulting in DE students comprising a large share of student headcount, college leaders may want to consider rebalancing advising caseloads and redeploying regular college advisors to support the advising of DE students. 
· Use the college’s student information system to develop a shared portal to increase communication and coordination with high school partners, including these features: 
· Streamlines student application, approval, and course registration processes; 
· allows college and high school staff to monitor student course records, credit accumulation, and course performance in real time;
· allows shared advising notes so school counselors and college advisors have a shared advising record; and
· allows students to work with advisors to develop a full educational plan with courses sequenced through to completion in a specific degree program at the college or at a transfer partner. 
· Instruction and support: 
· Program-specific faculty professional development includes high school teachers who teach DE courses and draws on their expertise teaching high school students. 
· Collegewide early alert interventions are extended to DE students, including in partnership with school counselors and teachers for high-school-based courses. 
· Online academic support resources and tutoring services that are available for regular college students are also made accessible to DE students and fully utilized as a part of DEEP support practices. 
· DE courses are included in collegewide Open Educational Resources (OER) efforts; use of OER is expanded in as many DE course sections as possible to minimize or eliminate textbook and course material costs.
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After exhausting all existing opportunities to redeploy collegewide resources, additional resources may still be needed to realize your college’s DEEP practice implementation goals. Here we outline three suggestions for generating or justifying further resources for implementing DEEP practices: 
1. Project downstream revenues from increased DE student re-enrollment after high school. 
2. Quantify state performance funding contributions from DE. 
3. Find “win-wins” with K-12 districts and employer partners to expand funding.  
Project downstream revenues from increased DE students’ re-enrollment after high school. Internal cost and revenue studies like that suggested in Table 1 (Step 1a) leave out a key source of future college revenues: increasing the number of new students who choose to re-enroll at the college after high school because of their DE experience. Findings from our DEEP research suggest that, when implemented well with a focus on high schools and students who might not otherwise attend college, DE can grow the supply of future college students (Fink et al., 2023).

Table 6 presents a template for tracking key measures and projecting future revenues based on historical trends in the number of DE students continuing at the college after high school. As shown in the example template Table 6, data should be reported from historical cohorts of students graduating high school in 2022 and 2023, and future tuition and fee revenue in students’ first year at the college after high school are projected for high school graduates from 2024 to 2029.

First, college leaders should track the number and percent of DE students who re-enroll at the college in the first year after high school (Table 6, columns [e] and [d], respectively). These datapoints can help project future revenues to justify investments in scaling DEEP practices by projecting downstream revenue from increasing enrollments among former DE students after high school. Tracking the actual number of students re-enrolling at the college after high school is as important as tracking the percent who re-enroll given that at many colleges the number of DE students is increasing, making even steady re-enrollment rates a net positive for downstream revenue. For instance, if re-enrollment rates are 20% and DE grows by 10%, the number of DE students enrolling in the college after high school could be expected to grow by 2 percent (20% of the 10% growth).

Second, college leaders should track the credit load and tuition and fee revenues of returning DE students in the first year after high school (Table 6, next page, columns [f] and [g], respectively). Students entering community colleges with prior DE experience have stronger momentum, retention, and completion rates, generating downstream benefits beyond the initial enrollment itself. Tracking the number of credits taken by students who re-enroll at the college after high school helps to project expected revenue surpluses from increasing re-enrollment among DE students after high school.
 
Finally, while not included in Table 6, another useful metric to track in estimating projected revenues from increased DE student enrollment after high school is the number of DE students who do not enroll at any postsecondary institution after high school. These data are available to colleges via the National Student Clearinghouse. Knowing more about the characteristics of students who participated in DE but did not continue in college after high school can help colleges prioritize outreach and program improvement efforts with specific high schools in their service area. And by doing so, colleges can work to increase the number of students who re-enroll at their college after high school (column [e]) and the credit loads (column [f]) and resulting revenues (column [g]).

College leaders should track re-enrollment rates among DE students year-over-year, which they will find more actionable when disaggregated by high school partnership, student demographics, and other features describing the type of DE program (e.g., Early College High School participants, CTE dual enrollment coursetakers, etc.). Together these data can help college leaders understand the current and projected revenue generated by DE students who re-enroll at the college in the first year after high school. By quantifying expected future revenues, college leaders can better justify strategic investments in scaling DEEP practices. 



Table 6. Projecting Future Revenues From Dual Enrollment Matriculation After High School 
	(a)
High school graduation year
	(b) Observed/
projected
	(c)
Number of graduates who took DE
	(d)
Re-enrollment rate 
	(e)
Number of DE students who re-enrolled after high school
	(f)
Average credits enrolled per student in year 1 post-high-school for (e) 
	(g)
Total tuition/fee revenue for (f)

	2022
	observed
	# graduates
	% re-enrolled
	# re-enrolled
	# credits per student
	$ tuition/fees

	2023
	observed
	#
	%
	#
	#
	$

	2024
	mixed
	# (obs.)
	% (proj.)
	# (proj.)
	# (proj.)
	$ (proj.)

	2025
	projected
	# (proj.)
	% (proj.)
	# (proj.)
	# (proj.)
	$ (proj.)

	2026
	projected
	# (proj.)
	% (proj.)
	# (proj.)
	# (proj.)
	$ (proj.)

	2027
	projected
	# (proj.)
	% (proj.)
	# (proj.)
	# (proj.)
	$ (proj.)

	2028
	projected
	# (proj.)
	% (proj.)
	# (proj.)
	# (proj.)
	$ (proj.)

	2029
	projected
	# (proj.)
	% (proj.)
	# (proj.)
	# (proj.)
	$ (proj.)

	Calculations for projections
	Prior year number * expected % growth of DE
	Expected re-enrollment rate. This can be based on prior years ([e] / [c]) or set as a new target rate.
	Projected number of graduates who took DE (c) * expected re-enrollment rate (d)
	Total credits enrolled in year 1 post-high- school among (e), observed or projected based on prior years / number of students (e)
	Number of students (e) * Avg. credits enrolled per student (f) * tuition/fee revenue per credit




Quantify state performance funding contributions from dual enrollment. In states with performance funding for community colleges, DE can be a major driver of state revenues awarded through student success metrics. Because DE students typically have stronger college course completion rates and outcomes compared to other students, colleges in states with performance funding will likely find that DE students generate disproportionate shares of performance funding for colleges relative to overall enrollment. By quantifying the contribution of DE students toward state performance funding allocations, colleges can better justify and project returns to additional investments in scaling DEEP practices. 

Find “win-wins” with K-12 districts and employer partners to expand funding. K-12 districts and local employers have limited budgets, and many have challenging fiscal constraints. Nevertheless, as summarized in Table 7 (next page), there are several potential incentives for K-12 leaders and employers to partner with colleges in scaling DEEP practices, and these align with incentives for colleges. 


Table 7. Potential Incentives for Investing in Scaling DEEP Practices
	K-12 schools
	· Can offer new and attractive programs in partnership with colleges
· Can attract students and families looking for college acceleration options
· Improved high school graduation, college-going and other student outcomes, particularly for underserved populations and schools
· Gains in state performance reporting and funding

	Employers
	· “Grow-your-own” talent development strategy: Generates a reliable supply of employees with specific knowledge and skills catered to industry needs that also better reflect the specific make-up of the local community
· Helps students gain early awareness and exploration of career opportunities that can promote better matching with jobs, more career advancement opportunities, and less employee turnover

	Colleges
	· Expands the pool of potential college-going students after high school
· Downstream benefits to retention, completion, and statewide performance funding by increasing re-enrollment of former DE students after high school
· Reputational benefits (generating public support to sustain or increase local funding)



Using the list of potential incentives in Table 7, college leaders should reflect on the following questions:
a. Which of these potential incentives resonates most with the K-12 leaders and employers in our community? 
b. What further resources are needed to realize our DEEP implementation goals that our K-12 or employer partners could provide? 
c. Who do we need to engage from our K-12 and employer partners? What is our “ask” for support, and what is our case-making for how this can be a “win-win”?

[bookmark: _Toc207203390]
Conclusion
Colleges can move beyond fragmented or ad-hoc DE offerings and supports to establish a coherent, sustainable DEEP model by taking the action steps outlined in this guide. The process of assessing current practices, identifying priorities, and strategically reallocating resources allows colleges to scale outreach, advising, alignment, and instructional supports in ways that extend opportunity to more students, particularly those who might not otherwise pursue education after high school.
Importantly, these steps also provide a roadmap for optimizing the use of existing institutional and partner resources, projecting and securing downstream revenues, and making the case for new investments. In doing so, colleges position themselves to expand access to DE experiences that propel more students to college and career opportunity in a sustainable way. 
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