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About CCRC

CCRC has been a leader in the field of community college
research and reform for over 20 years. Our work provides a
foundation for innovations in policy and practice that help give
every community college student the best chance of success.

Our areas of research include:

College readiness and dual enrollment programs, and the
transition from high school to college

Developmental education and adult basic skills
Non-academic support services, financial aid, and student
engagement

Online education and instructional technology

Student persistence and completion, and transfer to four-
year colleges

Guided pathways, institutional reform, and performance
funding

Workforce education and training and the economic returns
to higher education
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Key Takeaways: Looking at Transfer in the US

>

>

Unmet promise of transfer yields disproportionate impacts

Institutional barriers create disruptions in the transfer supply chain,
with severe attrition in students’ first year

While transfer outcomes are low overall, some partnerships between
colleges and universities have much stronger outcomes and
llustrate what's possible

Growing incentives for colleges and universities to invest in
strengthening transfer pathways for students
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The Challenge and Opportunity of
Community College Transfer
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Weight links by number of transfers | Add color for completion rates | Reset |

Transfer Networks are complex

Half of Bachelor’s Degrees are Awarded to Students
with Prior Community College Enroliments

With data current through August 2016

Percentage of 2015-16 Bachelor's Degree Earners
with Previous Enrollments at Two-Year Public Institutions
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Transfer Outcomes are Low and Inequitable
for Community College Entrants

Disproportionate impact on Black &

Few Transfer, Even Fewer Complete _ _ _
Hispanic community college students

100%

675,000 degree-seeking Community College entrants Bachelor’s Completion Rates by Student Race/ethnicity
80% intend to earn a Bachelor’'s Degree
319% transferrec ssn [
%\, toad-yearin 6 years
41% of transfers earn Black [ 10
award before transfer
16.7% earn BA
within 6 years
0%
First-time students Transferred to a 4-year Completed Bachelor's Two or _ 18%
More Races ’

NSC data on the fall 2014 entering community college cohort, most recent transfer
outcomes from Shapiro et al. (2017); Jenkins & Fink (2016)



Outcomes for community college transfer vary across and within states

Top 10 States: Pct. Of CC Entrants who Transferred
and Completed a Bachelor’s in 6 years
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Institutional Performance on Transfer Students Receiving Federal Financial Aid

ED Analysis of NSLDS Data, November 2023

Four-year sector

[ Private for-profit
Find a four-year institution I State Median B Private not-for-profit
Texas A & M University-College Station X . Public

Four-Year Institutions: Transfer Student Completion Rates
Sorted by State Median

CALIFORNIA
VIRGINIA

NEW JERSEY
NORTH CAROLINA
MARYLAND
FLORIDA

HAWAII
WASHINGTON
IOWA

NEW YORK
ILLINOIS
WYOMING
NEVADA

TEXAS

ARIZONA
ALABAMA
PENNSYLVANIA
MISSOURI
MICHIGAN

NEW HAMPSHIRE
TENNESSEE
RHODE ISLAND
WISCONSIN
SOUTH CAROLINA
OREGON
KENTUCKY
CONNECTICUT

Source: NSC Completing College 2020, which tracks the fall 2014 FTIC (includes former dual enroliment
degree-seeking cohorts. https://nscresearchcenter.org/wp-content/uploads/Completions_Report_2020.pdf

Control of institution (4-Years):
Institution (entity) name (4-Years):
State name:

Bachelor’s completion, CC Transfers:

-

o

Public
Texas A & M University-College Station
TEXAS

Number of students transfering within 4 years to BA institution: 436

85.3%
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Aspiring transfer students encounter many
college-created barriers

Students not helped to explore career/college
options, and develop a plan—and their
progress isn't monitored

Transfer paths unclear, gen ed core misleads
students

Too many entering students weeded out
through abstract, rote instruction in uninspirin
subjects; too few experience high-quality
active learning

Unreceptive transfer cultures upon arrival at
the four-year, exclusionary practices limit
access to HIPs

Dual enroliment offerings not designed to help
students actively explore interests and develop
goals for college and careers

Tracking Transfer

New Measures of Institutional and State
Effectiveness in Helping Community
College Students Attain Bachelor’s
Degrees

ESSENTIAL PRACTICES FOR
TWO- AND FOUR-YEAR COLLEGES

January 2016
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Collaboratively Clearing

‘he Path to a Baccalaureate
Degree: Identifying Effective
1- to 4-Year College Transfer
Partnerships

A Longitudinal Analysis of Community
College Pathways to Computer Science
Bachelor's Degrees

2016

Ji Xu', Florence Xiaotao Ran?, John Fink?,
Javis Jenkins?, and Afet Dundar’

Abstract

bjective: This study develops an analytical framework for identifying effective
artnerships between 2- and 4-year institutions that enable community college entrants
o transfer to a 4-year institution and earn a bachelor’s degree in a timely fashion.
dethod: Using the individual term-by-term college enroliment and degree records
‘om the National Student Clearinghouse for the entire 2007 fall cohort of first-time-
w<college community college students nationwide, we use regressions to control for
tudent and institutional characteristics in identifying effective partnerships in two steos:
rst, we Identffy community cd
wtcomes); and second. we iden|
wrge residual values. Results: §
mong the thousands of unique|
esults from regressions used in
Zontributions: Recommenda
waluate and benchmark institug
ertical transfer students for bal

Caywords Early Momentum Metrics
ransfer partnership, vertical Leading Indicators for C "
accalaureate desree attainmel

College Improvement
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Is 1t Really Cheaper to Start at a Community College?
The Consequences of Inefficient Transfer for
Community College Students Seeking Bachelor's Degrees

e R, Beificld
Quevest College, City University of New York

Joha Fink

May 2017

CORC Working Paper No. 94
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\re Community College Transfer Students “a Good Bet” for
-Year Admissions? Comparing Academic and
abor-Market Outcomes Between Transfer and Native

CCRC =it cenrer

Using Data Mining to Explo

-Year College Students
i Xu, Shanna Smith Jaggars®, Jeffrey Fletcher:, and John E. Fink

ool of Education, University of California rvine, krvine, California, USA; *Office of Distance
fucation and el earming, The Ohio State University, Columbus, Ohio, USA: ‘Community College
ssearch Center, Teachers College, Columbla University, New York, New York, USA

ABSTRACT
Using detaded administrative data from Virginia, this paper
examines whether community college “vertical transfer” stu
donts who resemble “native four-year” students In thelr accu
mudated college-level credits and performance at ther point of
entry into the four year sector perform equally well in terms of

by Community College Transfer |

Earn Bachelor's Degrees With Excess C redits both academic and labor market outcomes. We COmpare e e matching
matching strategies typically used in existing literature o one  student aiccess: verbca
where we match vertical transfer and native four year students  tansier

A Guide to Equitable
Acceleration for Students

CCRC =il

based on prior credits eamed, accumulative GPA, and the
destination four-year institution, and find substantial differ
ences In estimates based on different matching strategles.
Vie also examine potentiol mechanisms underlying vertical
wanster students' relative performance at the four-year Insutu-
tion and in the labor market. The results show that vertical
wransfer students’ probabillty of baccalaureate attainment s
comparable to that of similar native students attending the
same four-year Institution. However, when considering ther
earmings eight years after initial college envoliment, vertical
uansfer students experience a significant and nontrivial earry
Ings penalty. Subsequent analyses examining possible
mechanisms suggest the eaming decrement s partly due 10
2 delaved ontrv into the labor market ac 2 result of cradit loss

CORC Working Paper No. 100

Equity Gaps in the Trajectories of

A GORO study that tracks term-by-term the proportion of Black, Hispanic, and
White community colloge students who complete high-opportunity workforce
credentiala, tranafer to four-year colleges, and g0 on to carn bachclor's dogrees
finds racial/athnio stratification in how Studants enter and progress through
Programs of study thAt 1ead 1o Nighee- or lowsr-payin

data from one state, the study also finds that reaching important acadermic

a3 gaining crodit momentum b wkelihood of long-term
moro for Black and Hispanio studonts than for White studonts

obs. Using nine years of

—_ Key Findings
WORKFORCE CREDENTIALS

Black and Hispanic studants wara 07 timas as Fkaly and 0.8 timas as likaly as
White students 1o complete workforce-oriented certificales and sssoCiAle degress
that are associated with higher-paying jobs. Black students tended to stop out
carly from higher-value workforco programs, wh inic students tended to
oarn crodontials in lowor-valuo rathor than highor-value workforoa programa.

TRANSFER

Black and Hispanic students were 0.9 times and 07 times as likely as White
students to transfer to a four-year college. The disparity between Black and White
students in transfor emerged after two yoars, whioh is about how long it takes

a student anrolled full-time to complote an as
Hispanic-Whita gap amerged

late dogroo. In contr
ring the frst yaar.

Probability of Trs
Transfer in Prior Te

0 8 Four-Yaar Gollagn in Each Tarm (Amany Studants Who Did Net

EDUCATION & SOCHETY FROGRAM
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Student Experience of Transfer

» Confusion about programs, requirements
* Little help to explore interests, make a plan
» Transfer credits count as electives

o Students take excess credits, lose time and
money

Information inaccurate, inaccessible

Well-meaning but overwhelmed advisors

Recurring

Dysfunctional communication within/
among 2- and 4-years

Themes

Students blame themselves

= @the ONION

NEWS IN BRIEF = 82115 VOL 51

College Still Looking For Absolute Saddest Place On
Campus To Hold Transfer Student Orientation

ISSUE 33
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Are Transfers a ‘Good Bet’ for university admissions?

]
Ye s O | Tra nsfe r S h oC k. ] Time Centered At Semester of Transfer
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“Transfer Shock” initial drop in / &
GPA,; still higher than matched

sample of 4-Year Entrants

Transfer Student GPA consistently
higher than matched sample of 4- Sy
I I |

I 1
Year Entrants 20 10 0 10 20
Quarter (O=Time of Transfer)

Four-Year Native Students

Vertical Transfers

Are Community College Transfer Students “A Good Bet” for 4-Year
Admissions? Comparing Academic and Labor-Market Outcomes
Between Transfer and Native 4-Year College Students

By Di Xu, Shanna Smith Jaggars, Jeffrey Fletcher & John Fink
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Unpacking Major Barriers to Transfer
Success



Estimated Percentage of Credits Lost in Transfer,
on Average, Academic Years 2003-04 to 2008-09

Too many
community college
students lose
credits when they
transfer.

Source: GAO analysis of Department of Education transfer and tuition data | GAO-17-574

Transfer
from 2-year
public to 4-
year private
for-profit

Transfer

from 2-year
public to 4-
year public

56% of
U credits lost
A

22% of

m credits lost

CCRC



~ / Better credit
Q mobility and

- applicability

leads to greater
Students who can transfer

90% of their credits were transfer

2.5x more likely to get their oppgrtunity_
bachelor's degree,

compared to those who

transfer half or less.

Monaghan, D. B., & Attewell, P. (2015). The community college route to the bachelor’s degree. Educational Evaluation and Policy Analysis, 37(1), 70-91. ‘ ‘ R‘
https://doi.org/10.3102/0162373714521865
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Broken credit transfer systems worst for those
who can least afford it

Successful Transfers can Graduate with 25% More Credits than Required

Total Credits Attempted among CC Transfers who Completed a Bachelor’s,
Large Mid-Atlantic State CC System (~120 credits required)

147 151 156 155 148 145 155 153 146

All Graduates Asian  Black Native Hispanic White Low-income  Completed Transfer w/o
Associates Associates

Fink, Jenkins, Kopko, & Ran, (2018). Using Data Mining to Explore Why Community College Transfer Students Earn Bachelor’s Degrees With Excess Credits. CCRC Working Paper No 100.
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CC Transfer Programs: Pathways or Placeholders?

Declared MajOrS, Associate in Arts qui?:‘:r;ae'nts
Maricopa CCs

What motivation do
these students have
to complete these Coursesfor | AAS

programs? ssociate in Science University | General

Business

Enhance
Job Skills

Is It clear to students

what these programs
lead to?

AAS Nursing
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Early
Momentum
Matters

Low and Inequitable Long-Term Transfer
Outcomes Present Early On, In Students
First Year at Community College

COMMUNITY COLLEGE RESEARCH CENTER | JULY 2019

Early Momentum Metrics
Leading Indicators for Community
College Improvement

By Clive R. Belfield, Davis Jenkins, and John Fink

As community colleges across the country implement large-scale reforms to
improve student success, they need timely and actionable metrics to determine if the changes
they are making in a given year or term will likely improve student outcomes in the long run. In
this brief, we examine how well nine measures of students’ progress in their first year predict
student completion in subsequent years and thus how suitable these early momentum metrics,
or EMMs, are as leading indicators of the effectiveness of institutional reforms.

Based on analysis of student data ffom all community colleges in three Baisid oumriidwiabe i

states, we find that EMM&: do predict lon_gcr term success for'studc'ms. We ‘ three states, we find that
also find thata key factor in low completion rates, as well as in equity gaps Siansures of studead

in completion rates, is that many students do not gain early momentum progress in the first year

in their first year. College outcomes would be substantially higher if more predict student completion
students met EMMSs. Our findings indicate the need for comprehensive in subsequent years.
reforms to community college organization and practice to help more

students gain early momentum on their way to earninga credential.

First-Year Indicators of Longer-Term Success

Throughout the nation, two-year and four-year colleges are recognizing that to “move the
needle” on collegewide measures of success (e.g., completion rates) major redesign across the
entire institution may be required to ensure that its programs, policies, and practices are well
designed and aligned to promote student success. Hundreds of community colleges across

the country are adopting whole-college reforms commonly referred to as “guided pathways”
(Bailey, Jaggars, & Jenkins, 2015). As part of these reforms, colleges are mapping requirements
and options for programs of study so that they are aligned with desired employmentand
transfer outcomes, redesigning the onboarding process to help new students explore options
and interests and develop an academic completion plan, and revamping advising to better
support students in making timely progress toward completion of a credential. Faculty are also
working together across disciplines to ensure that curricula and teaching prepare students to
succeed in employment and transfer in their field of study.

Because they involve a redesign of college practices at scale, guided pathways reforms take several
years to implement (Jenkins, Lahr, Fink, & Ganga, 2018, pp. 2-3). Given that whole-college
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Early Momentum Matters: Too many CC students completely gone
from higher ed after year 1

Term-by-term program enrollments among first-time-ever community college entrants in a midwestern state system

100% e e - - .

I .

Not enrolled, Not enrolled, No completion
No completion
20% I atstartofthe | I | ¢

ond year B Completed or Transferred

80% S — M Social & Behavioral Sciences
56% m Other CTE

70% ]
Human Services & Public Safety
60%
Education & Child Care

50%
B Business

40%
42% enter _ . _
into general, - MIndustrial & Applied Technologies
undeclared,
unknown, or ~ ® Computer & Information Sciences
uncategorized
programs = STEM

10% | -

B Arts, Humanities, Communication, & Design

0%

Term1 Term 2 Term3 Term4 Term5 Term 6 Unknown program

Year 1 Year 2
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Metrics for Improvement: Momentum as Leading Indicator

Early Academic Momentum

Gateway Course

Momentum

Credit Momentum

Completed 24+
college credits
in year 1

Completed
college
math/English
in year 1

Persistence and
Course Completion

Fall-Spring
Persistence

Course completion
rate in year 1

© 0

@ Longer-

= e Outco

Completion of program-foundational courses
specified on structured transfer pathway

AR AL AR B AR SRR e . e

Measuring STEM Momentum

Early Indicators of STEM Transfer Success
for Community College Students
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Entrance into a structured
transfer program (e.g., Ohio
Guaranteed Transfer Pathway)

https://ccrc.tc.columbia.edu/publications/measuring-stem-momentum-early-indicators.html
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Benefits of Momentum for Transfer:
Especially Large for Black, Latinx, &
Low-income Students

Effects Even Larger for...

Benefit of Low-

e o """(?aifo‘i“e Black Hispanic income
Transfer to a four-year institution increase) Students Students Students
Credit Momentum e+, 12+, or 24+ college credits) ~ 3-5X 3-6x 6-11x 7-8x
Gateway English/Math (College-level) 3-4x 3-4x 6-8x 4-6x
Completed Transfer Degree 7-8X 9-11x 11-18x 11-13x
Credit Momentum e+, 12+, or 24+ college credits)  1.7-2X 2-3x 4-5x 7-9x
Gateway English/Math (College-level) 1.6-3x 2-4x 4-5x 4-5x
Completed Transfer Degree 3-4x 5-6x 5-9x 6-7x

Yuxin Lin, Maggie Fay, & John Fink. (2021). CCRC analysis using statewide administrative data on 573,806 community college entrants
between 2009-2018, tracked up to 10 years. Estimated odds ratios from hazard models controlling for students characteristics, college fixed

effects and cohort fixed effects.
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Reflection

Colleges:

Do we ask and monitor students’ transfer aspirations (e.g.,
S TEM-intending, interest in a specific university destination)?

Do we help students build a personalized plan for transfer?
Who is / is not getting that support?

What courses are new students taking in their first term(s), and
do these courses inspire and boost their transfer momentum?

Universities:

Instead of waiting for students to be ‘transfer-ready’ what
would it look like for us to take joint responsibility for
students’ early momentum at CCs?
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Growing Incentives to Rethink Transfer

From:
Are students ready to transfer?

To:
Are we ready for transfers?
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Community College enroliments were plummeting even

before the pandemic

Undergraduate Enrollment Trends by Sector
IPEDS Data, 1996-2021

COMMUNITY COLLEGE
RESEARCH CENTER

CCRC

TEACHERS COLLEGE, COLUMBIA UNIVERSITY

850k fewer students enrolled at CCs during the pandemic,
and transfer enroliment declines were in the double-digits

Sector (CCRC Definition) Select a State/Territory 2020 - 2022
B Community colleges Private for-profits (All) v Transfer Public Four-Year
B Public four-years Other public two-years, less-tha... o _
B Private not-for-profit four-years [l Other private not-for-profits selectan Institution Private Nonprofit Four-ear
(All) v Private For-Profit Four-Year -8.5%
Primarily Online 0.4%
Academic Year Headcount Fall Enrollments Community College 1.7%
12-month unduplicated undergraduates All undergraduates Total 6.9% :
8M Non-Transfer  Public Four-Year -3.3%
10M _J\/-—/\ i Private Nonprofit Four-Year -2.0%
Private For-Profit Four-Year 0.6%
- AM Primarily Online -0.3%
5M | B Community College
2M Total -5.4% [:
Grand Total -5.6% :
OM - OM -10.0% 0.0%
1996 2000 2004 2008 2012 2016 2020 1996 2001 2006 2011 2016 2021 % Change from 2020

https://public.tableau.com/app/profile/john.fink/viz/UndergraduateEnrolimentTrendsbySector/Summary

https://nscresearchcenter.org/transfer-and-progress/

nationally

10.0%


https://nscresearchcenter.org/transfer-and-progress
https://public.tableau.com/app/profile/john.fink/viz/UndergraduateEnrollmentTrendsbySector/Summary
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New, Degree-Seeking CC Students in Fall 2015,

Tra n S fe r pa rt n e rs ransforrad Tracked 6-years (N=2,505)

L tc_)you_r
squabble over pieces e %
of the transfer
enroliment pie... somewhore

else, 439,
18%

Analysis of National Student Clearinghouse data, replicating NSC Tracking Transfer, September 2017 methodology



https://nscresearchcenter.org/wp-content/uploads/SignatureReport13_corrected.pdf
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New, Degree-Seeking CC Students in Fall 2015,

Tracked 6-years (N=2,505)
Transfer partner§ Moo
squabble over pieces e 1%
of the transfer
enroliment pie... somewhore
else, 439, Recruit me to
18% trans_fer tq t))/;!)ur
Never
...looking past a transferred,

- - —— 1,888, 75%
much bigger piece

For every transfer to your University, there
could be as many as 7 other CC students
who wanted to transfer but did not

Analysis of National Student Clearinghouse data, replicating NSC Tracking Transfer, September 2017 methodology



https://nscresearchcenter.org/wp-content/uploads/SignatureReport13_corrected.pdf
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Learning from Highly-
Effective Transfer
Partnerships:

How Can Community
College and Four-Year
Partners Achieve Strong
Transfer Outcomes?

ESSENTIAL PRACTICES FOR
TWO- AND FOUR-YEAR COLLEGES
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’ COMMUNITY COLLEGE
THE ASPEN | INSTITUTE CCR RESEARCH CENTER
COLLEGE EXCELLENCE PROGRAM TEACHERS COLLEGE, COLUMBIA UNIVERSITY

The Transfer Playbook: Essential Practices
for Two- and Four-Year Colleges

Community College

Colorado e Front Range CC e Colorado State University

ooV 1110 M ¢ Manchester CC e Eastern Connecticut State U

e Florida International U

0 [BERE CBlEge e Florida Atlantic U

Louisiana e LSU-Eunice e U of Louisiana - Lafayette

e Holyoke CC e U Mass Amherst

e University of Washington
e \Western Washington U

Wyner, Deane, Jenkins & Fink, May 2016.

e Everett CC
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’ COMMUNITY COLLEGE
THE ASPEN | INSTITUTE CCRC RESEARCH CENTER

COLLEGE EXCELLENCE PROGRAM E, COLUMBIA UNIVERSITY

Essential College and University Transfer Practices

1) Prioritize transfer student success

2) Create clear program pathways with
aligned high quality instruction SORT

3) Provide tailored transfer student
advising and support

Wyner, Deane, Jenkins & Fink, May 2016
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STRATEGY 1: Make Transfer a President-Level Priority

ooo

=
EI]]_—‘%H Prioritize Transfer

mCm
S
Communicate importance Share data on outcomes Dedicate significant Collaborate to foster strong
of transfer mission and the student experience resources to transfer institutional partnerships

“EVERYONE ASKS,
‘WHERE ARE YOU GOING NEXT?"”

— STUDENT AT HOLYOKE COMMUNITY COLLEGE

https://ccrc.tc.columbia.edu/publications/transfer-playbook-essential-practices.html


https://ccrc.tc.columbia.edu/publications/transfer-playbook-essential-practices.html
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STRATEGY 2: Create Clear Programmatic Pathways with Aligned
High-Quality Instruction

@
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CNCNC
Create major-specific Provide rigorous instruction Design unconventional Establish a reliable process to
program maps and extracurriculars pathways update and improve maps

https://ccrc.tc.columbia.edu/publications/transfer-playbook-essential-practices.html


https://ccrc.tc.columbia.edu/publications/transfer-playbook-essential-practices.html
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| Overview of program pess Transfer DTA

GENERAL INFORMATION

This degree satisfies general undergraduate requirements for a major in economics through a universit]
sciences or business. This degree meets statewlde guidelines for transfer to the following Washington 4
universities subject to exceptions and qualifications outlined in this guide: Central Washington Univers)
University, University of Washington, Washington State University, Western Washington University, Gg
Heritage University, Pacific Lutheran University, Saint Martin"s University, Seattle Pacific University, Se3
Walla University, and Whitworth University.

Ce . Seattle Pacific University (SPU)
Information on www.spu.edu/depts/sbe

Ea common transfer Unversity ol-Wx_s'sf‘li-n‘gton {us) www.fésier.wa;sﬂington.e&u)acaaen;
destinations N.ed u/business {Bothell); www.tacoma uw.edu/milgard-sch

P —————————————————————

Washington State University {WSU)
Www._business wel.edy

www.plu.edujbusa' o \

Sesttle University I§U]
www seattleg.edu/falbers

Western Washington University (WWU)
www.che.wwu. edu

Students interested in earning a bachelor’s degree in Hospitality Management {via WSU's program at g

BUSINESS TRANSFER—DTA/MRP DEGREE REQUIREMENTS
Must earn a C grade (2.0) or better in all required courses. Courses may be subject to prerequisites.

BASIC COMMUNICATION SKILLS (10 credits)
Course CourseTitle | Credits | Grade | Quarter | Year
ENGLE 101 or ENGLE 101D Eng'sh Composition | 5 |
ENGLE 102, ENGL& 102D or Compos tion Il or Public Speacing 5 ‘
CMST& 220 (CMSTE 220 reguired at EWU)
BASIC QUANTITATIVE SKILLS (10 credits)
Course Course Title Credits | Grade | Quarter Year |
MATH 138 or &141 or &144 or 5 |
£148 o &151 (o higher) _—
MATHE 148 or &151 or higher | 5 N\ |

HUMANITIES (15 credits with no more than 10 credits from any one disciple on the AAS DTA Humanities Xst-ioution 15t No
more than 5 credits of foreign language and performance arts credits can be Sisted. Two quarters at EvCCor years in high

schoo! of the same world language is reguired for admission to all UW campuses. Stude
business major should consult with the spedific transfer institution regarding foreign lan,

= — Program-specific
> “degree-sheets”

5

| 5 | ]

SOCIAL SCIENCE (15 credits; 10 credits in economics; 5 credits other than economics from the AAS DTA Social Scence
distridution list. BUS &101 recommended as a social science distribution course.)

 Course Course Title Credits | Grade | Quarter  Year
ECONE 201 Micro Economics 5 |
ECONE 202 Macro Economics 5 |
BUSE 101 {recommended) Introduction to Business 5

l NATURAL SCIENCE (15 credits; 5 credits in statistics; 5 credits each from the AAS DTA Natural Scence distribution Usts Part A

accounting, business ad
completing this degree.

GETTING STARTED AT EY

Enroliment Services pro|
students; contact Enroll
advising should contact

PROGRAM ADVISORS

Students are required t
academic plan. Registr

Dongwa Hu, Olympus 2
425.388.9364; dhu@e

Notes:

requirement.

Chad T. Lewis, Olympus
425.388.9559; ctlewis@ew

Lynne Mufioz, Olympus 216
425.388.9175; Imuncz1@everettcc.edu

Program advisor
information

If there is no answer, please call the Division Office at 425.388.9

e To earn a certificate or degree, the courses must be completed with a cumulative GPA of 2.0 (C) or better.
e Gonzaga requires a course equivalent to its BMIS 235, Management Information Systems.
e PLU requires a course equivalent to its Computer Applications CSCE 120 or MOS certification; CL 101 may suffice to fulfill this

e SPU requires a course equivalent to its BUS 1700 or MOS certification (MOS 77-420); BT 242 may suffice to fulfill this requirement.

e  WWU requires a course equivalent to its MIS 220 Introduction to Computer Systems; CL 101 may suffice to fulfill this requirement. The
WWU Manufacturing and Supply Chain Management program requires additional coursework, some of which may also be taken as
elective credit at EvCC. Management program web site is www.wwu.edu/node/731/.

Notes:

To earn 2 certificate or degree, the courses must be completed with & cumustive GPA of 2.0 {C} or better.

Gonzaga requires a course equivalent to its BMIS 235, Management information Systems.

PLU requires a course equivalent to its Computer Apolications CSCE 120 or MOS certification; CL 101 may suffice to fulfill this
requirement.

SPU reguires a course eguivaient to its BUS 1700 or MOS certification {MOS 77-420); BT 242 may suffice to fulfil this requirement.
WWU reguires @ course equivalent to s MIS 220 Introduction to Computer Systems; CL 101 may suffice to fulfill this requirement. The
WWU Manufacturing and Supply Chain Management program requires additions| coursework, some of which may 2'so be taken as
elective credit at EvCC. Management program web site is www.wwu.edu/node/731/.
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STRATEGY 3: Provide Tailored Transfer Student
Advising

https://ccrc.tc.columbia.edu/publications/transfer-playbook-essential-practices.html https://ccrc.tc.columbia.edu/easyblog/acip-reimagining-onboarding.html


https://ccrc.tc.columbia.edu/easyblog/acip-reimagining-onboarding.html
https://ccrc.tc.columbia.edu/publications/transfer-playbook-essential-practices.html
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STRATEGY 3: Provide Tailored Transfer Student
Advising

Tailored Advising

Community College
Clearly articulate transfer options

e Continuously monitor student progress
Help students access financial resources
Collaboration with four-year partners

Four-Year University
Commit dedicated resources to transfer students
e Assign advisors
* Encourage major choice
Replicate first-year experience

PLAN

https://ccrc.tc.columbia.edu/publications/transfer-playbook-essential-practices.html https://ccrc.tc.columbia.edu/easyblog/acip-reimagining-onboarding.html


https://ccrc.tc.columbia.edu/easyblog/acip-reimagining-onboarding.html
https://ccrc.tc.columbia.edu/publications/transfer-playbook-essential-practices.html
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Getting Started: Partnering together to build high-
opportunity transfer pathways

v

v

Backward map paths to transfer in majors and career opportunities in
fields of regional importance

Help all new students explore career/academic options and develop a
full-program plan by end of term 1

Monitor student progress on plan and share data on prospective students

Track transfer outcomes disaggregated by race/ethnicity, income,
sending/receiving institution, and student major

Strengthen teaching and supports in students’ early CC coursework,
embed active/experiential learning into every program

Build pathways into high schools with a focus on increasing college
access, starting with dual enroliment



There have been sharp enrollment declines among
both older and traditional college-age students.

Fall Enroliment Trends by Sector and Age
IPEDS Data, 1997-2021

Age:Under 18 Age 18-24 Age 25+

4M//\\ z:\/J\

T000K Community Colleges

00K ublic Four-Years "M = e ,
0 K 0 M i e e e S 0 M P — e )
1997 2005 2013 2021 1997 2005 2013 2021 1997 2005 2013 2021

HS dual enroliment only CCs have lost market Older student enroliment

growing student segment share to public four-years at historic lows

Source: CCRC analysis of IPEDS fall enrollment data CC RC



https://public.tableau.com/app/profile/john.fink/viz/UndergraduateEnrollmentTrendsbySectorDev/Summary?publish=yes
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Percent of 2021 Fall Community College Enrollment from High School Dual Enroliment

Percent Under 18
50%

0%

1 15% | 39%

" 28%

Dual Enroliment:
18% of 2021
Community College
Fall Enrolilment

CCRC analysis of IPEDS Fall Enrollments among
students age 17 and younger at community
colleges, divided by total fall enroliments.
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Resources on dual enroliment
equity pathways for K-12 and
college practitioners.

CCR COMMUNITY COLLEGE
RESEARCH CENTER

TEACHMERS COLLEGE, COLUMBIA UNIVERSITY

Rethinking Dual Enroliment as an Equitable
On-Ramp to a Career-Path College Degree
Program After High School

By John Fink and Davis Jenkins

In this report, we present a model for rethinking dual enrollment—through which
over 1.5 million high school students take courses for college credit each year—as
a more equitable on-ramp to college degree programs that prepare students to
secure well-paying, career-path employment in their 20s. We describe emergent
efforts by early adopter institutions of whole-college guided pathways reforms to
expand access to dual enrollment for students from groups underrepresented in
college and to redesign dual enrollment offerings and supports so that students
can more readily pursue a postsecondary degree program in a field they are
interested in directly after high school. This model, which we call dual enrollment
equity pathways (DEEP), reflects a change in mindset from colleges’ and high
schools’ conventional approach to dual enrollment. Conventional dual enrollment
programs are sometimes described as “programs of privilege” because of uneven
access and barriers to participation or as “random acts” because of insufficient
intentionality (and advising) in terms of how the coursework can fit into
postsecondary pathways aligned to students’ interests.

We present a conceptual model for DEEP and cite research to support its four main
areas of practice: (1) outreach to underserved students and schools; (2) alignment
to college degrees and careers in fields of interest; (3) early career and academic
exploration, advising, and planning; and (4) high-quality college instruction and
academic support. It is worth noting that DEEP practices reflect the curricular
coherence and holistic supports evident in early college high schools, which
research has shown to be effective in increasing college-going and completion
among students from underrepresented groups. The DEEP approach applies
these elements to the much more common 3 la carte form of dual enrollment
coursetaking, with the potential to benefit hundreds of thousands of students
each year. We conclude by pointing to growing incentives and opportunities for
colleges, schools, and state systems to implement DEEP practices at scale and by
identifying costs associated with DEEP implementation

The DEEP model expands
access to dual enrollment
for underserved students
and redesigns offerings and
supports so that students

can pursue a postsecondary

degroe program directly
after high school.

REPORT | OCTOBER 2023

CCRC COMMUNITY COLLEGE
RESEARCH OENTER

TRACHIAS COMLEGE, COLUMMIA UNIYERMITY

DEEP

Insights

Redesigning Dual Enroliment as
a Purposeful Pathway to College
and Career Opportunity

John Fink « Sarah Griffin «+ Aurely Garcia Tulloch « Davis Jenkins « Maggie P. Fay
Cat Ramirez « Lauren Schudde - Jessica Steiger

CCRC
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Strengthening transfer pathways requires a change in mindset

Are students ready to transfer? Are we ready for transfers?
Four-years only take responsibility for FYs build transfer supply chains at the program-level,
transfer student success post-transfer including pre-transfer advising and proactive outreach
Static inter-institutional articulation Individualized transfer plans based on regularly updated
agreements to answer the Q: ‘will my institution- and major-specific transfer guides to answer
credits transfer?’ the Q: ‘will my credits apply to my degree?’
Transfer program information made Support for all students to explore career and academic
available to students options, connect with people/programs in fields of interest
Help students demonstrate academic Help students become confident college learners through
readiness through “weed-out” math active, inclusive teaching and academic support in
tests and coursework program foundation coursework
Dual enrollment for “baccalaureate- Dual enroliment as on-ramp to high-opportunity

bound” students bachelor’'s pathways for underserved students



CCRC COMMUNITY COLLEGE
RESEARCH CENTER
O

EEEEEEEEEEEEEE , COLUMBIA UNIVERSITY

Thank you!

John.Fink@tc.columbia.edu

ccrc.tc.columbia.edu g CommunityCCRC 0 CommunityCCRC

©) ccrc@columbia.edu ) 212.678.3091



mailto:John.Fink@tc.columbia.edu
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Additional Slides
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How Can Community College and Four-Year Partners Achieve
Strong Transfer Outcomes?

Prioritize transfer student success

v' Communicate transfer as a key component of the college’s mission.

v' Make transfer student success a core priority in the college’s strategic documents.

v' Share data internally on transfer student outcomes and on the effectiveness of transfer
practices.

v Invest significant resources to support students seeking to transfer.

v Designate staff and committees with responsibility for improving transfer student outcomes.

Build strong transfer partnerships

v Build trusting relationships with partners and communicate frequently at all levels.

v' Share data on transfer student experiences and outcomes.

v Jointly invest in shared support services and strategic initiatives to benefit transfer
students.

v Collaborate on improving instruction and support services for transfer students.

v Designate “transfer champions” as liaisons to transfer partners.
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How Can Community College and Four-Year Partners Achieve
Strong Transfer Outcomes?

Create clear program pathways with alighed high-quality instruction

Community Colleges Four-Years
v Collaborate with partner institutions to create v' Map out major-specific requirements and
maps showing major-specific bachelor’s recommended lower division course
program requirements, recommended lower sequences for all programs.
division course sequences, and progress v Assist partner community colleges in
milestones. providing rigorous instruction and other
v Provide rigorous instruction and other high- high-quality learning experiences to
quality learning experiences to prepare prepare students to thrive in upper division
students to thrive in upper division coursework coursework.
In their desired majors. v Provide regular, constructive feedback on
v’ Solicit regular, honest feedback on program community college program quality.

quality from university academic departments.  v* Design alternative transfer pathways as
v Design alternative transfer pathways as needed needed to facilitate degree completion in
to facilitate degree completion in specific fields. specific fields.
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How Can Community College and Four-Year Partners Achieve
Strong Transfer Outcomes?

Provide tailored transfer student advising and support

Community Colleges Four-Years

v Design website with accurate, easy-to-access  v' Design website with accurate, easy-to-
information for students seeking to transter. access information for transfer students.

v' Help students explore career/transfer options,  v° Encourage prospective transfer students
choose a major field and preferred transfer to choose a major before transferring and
destination(s), and develop a full-program plan work with community colleges to help
as soon as possible. students explore academic and career

v Continuously monitor student progress, provide options.
frequent feedback, and intervene quickly when v* Provide high-quality, timely advising to
students are at risk of falling off plan. students before they transter.

v' Help students plan to finance their entire v Create separate onboarding, advising, and
undergraduate education (not just the other supports tailored to transfer students.
community college piece). v Provide transfer students with equitable

access to financial aid.
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Transfer Playbook Institutional Self-Assessment

I'HI \\I’I'\,\]\\III
COLLEGE EXCELLENCI

Institution Name: ___ |

Overview: This tool is d

Practices for Two- and 1
at Columbia University’
exceptional transfer anq

How to use this tool: Th

HE ASPEN JINSTITUTI
COLLEGE EXCELLENCE PROGH

ESSENTIAL TRANSFER PRA{
#1:
PRIORITIZE TRANSFERI

a. The college president and
senior leaders emphasize
improving transfer stude
outcomes is core to achiq
the college’s mission.

tailored transfer advisi
systematically each sub

of the regular ope
and anticipated challen

We recommend that a
that serve transfer stud}
student services deans
should then engage oth§
of faculty and staff. |ded
transfer students, and 1

For help using this tool:

htips://ccre.tc.columbia.edu/publications/transfer-playbook-essential-practices.html

b. Transfer student success
reflected as a core prioritj
the college’s strategic
documents (e.g., strategi
accreditation self-study,
student success planning
documents, fundraising ¢
etc.).

c. The college regularly gatif
and widely disseminates
on transfer student outcq
and the effectiveness of
transfer practices.

d. The institution evaluatq
remains focused on
achieving equity in trar
and bachelor’s attainmj
by student race/ethnic
(i.e., Black, Latino, Nati]

IHE ASPEN JINSTITUTTI CCRC gto:tr\;isgzg%téce
COLLEGE EXCELLENCE PROGRAM YEACHERS COLLY OLUMBIA UNIVERSIT
ESSENTIAL TRANSFER PRACTICE Stage of Easy Wins, Opportunities for
- s Questions to Consider Long-Term Improvement,
CREATE CLEAR, RIGOROUS at Our € i "S -
PROGRAM PATHWAYS College S0ENAL Sepe
a. Programs of study for transfer ] Not Present Do the transfer maps clearly indicate:
students are clearly mapped. 0 Beginning o Recommended lower-division courses, course sequences, and
g progress milestones by academic term for specific four-year
CJ Emerging majors?
[ Established o Clear information on differences in requirements among
[J Advanced programs in the same major field at different institutions?

o Information on career opportunities in each field?
Are the maps easily accessible on the college’s website?
Is there a mechanism for keeping transfer program requirements and
maps up-to-date?

b. Coursework and extra-

curricular activities provide
students with rigorous
preparation aligned to
expectations for their junior
and senior years.

] Not Present
[ Beginning
J Emerging
[ Established
0O Advanced

How does the college ensure that your programs adequately prepare
students to succeed in upper division coursework? What data are
gathered to assess this?

Are four-year faculty actively involved in reviewing the content and
quality of your offerings?

Is there a process for university partners to communicate to your
faculty needed improvements in lower-division instruction?

When the college identifies areas for improvement, how quickly are
these challenges addressed?

c. Alternatives to 2+2 transfer [J Not Present For which students or programs do 2+2 arrangements work best? For
pathways have been O Beginning which does the 242 arrangement work least well?
developed for circumstances O€ b What new structures have been put in place to improve outcomes
merging R
where those are not the best (e.8., 143; 3+1; reverse transfer)?
routes to a bachelor’s degree. 0 Established Through what channels or mechanisms do students who enter
] Advanced through non-traditional entry points (ABE students, CTE students,
non-degree seeking at entry) have exposure to or on-ramps to
programs of study that lead to transfer?
4 Last updated: August 2017



https://ccrc.tc.columbia.edu/publications/transfer-playbook-essential-practices.html
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Asking students about their interests and aspirations

Intake surveys and career assessments
Additional advising and support for undecided students
Introducing middle and high school students to career options

Connecting students to academic and career
communities

Orientation and advising based on meta-majors
Program and field showcase events
Faculty liaisons
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Activity: Reimagining the program
onboarding experience

How can we enrich the onboarding experience for all students while tailoring it
for specific underserved groups?
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Advancing Equitable Transfer: Reimagining the program onboarding experience

Help every student develop
an individualized education
plan aligned to transfer in
their field of interest by the
end of term 1

Connect them with faculty, Inspire learning in term 1
students, alumni, and through “light-the-fire”

Ask every student about
their interests, strengths,

. others with similar college-level courses on
and aspirations

interests issues of interest

What experience should we
provide, and what do most
students experience?
(Where, when, with whom,
how consistently?)

How might this differ for
Black, Latinx, lower-
income, and older adult
students? What additional
barriers exist as a result of
college practices/policies?

How can we tailor
processes and personalize
the experience to better
serve Black, Latinx, lower-
income, and older adult
students?




