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Abstract

Objective: The objective of this study was to describe practices of 2- and 4-year
institutional partnerships effective in supporting transfer student success. Method:
Using student records from the National Student Clearinghouse (NSC) for the entire
2007 fall cohort of first-time-in-college community college students nationwide,
researchers identified partnerships of 2- and 4-year institutions that were more
effective than expected (controlling for student and institutional characteristics) in
enabling community college entrants to transfer to a 4-year institution and earn a
bachelor's degree. Based on this methodology, and in partnership with the Aspen
Institute’s College Excellence Program, researchers visited six pairs of 2- and 4-year
college transfer partnerships identified as high performers, interviewing more than
350 faculty, student-facing and senior-level staff, and transfer students. Results:
From these in-depth interviews, researchers identified a set of essential transfer
practices common among these highly effective institutional partnerships. The
practices were grouped under three broad strategies: (a) make transfer a priority,
(b) create clear programmatic pathways with aligned high-quality instruction,
and (c) provide tailored transfer advising. Contributions: This study offers a
set of essential transfer practices culled from national fieldwork to 2- and 4-year
institutional transfer partnerships identified using NSC data as highly effective in
supporting transfer student success.
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Essential 2- and 4-Year College
Transfer Practices

1. Prioritize transfer student success

2. Create clear program pathways with aligned
high quality instruction

3. Provide tailored transfer student advising

Wyner, Deane, Jenkins & Fink, May 2016; Fink & Jenkins, 2017



Recent CCRC Research on Transfer Barriers
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Recent CCRC Transfer Research:
Five Key Findings

1. Transfer outcomes low and inequitable, and
some colleges and states do better than others

2. Many bachelor-seeking CC students don't
transfer, let alone complete

3. Transfer paths unclear

4. Rampant, inequitable transfer credit loss leads
to extra time-to-degree, extra cost, decreased
likelihood of completion

5. Despite credit loss, CC route to bachelor’s still
cheaper (if students complete)
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1. Transfer outcomes low and
Inequitable, and some
colleges and states do better
than others
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Few Transfer, Even Fewer Complete

100%
850,000 degree-seeking Community College entrants

80% intend to earn a Bachelor’'s Degree

\ 32% transferred
. toa4-yearin 6 years

\ 34% of transfers earn
award before transfer

14% earn BA
within 6 years

0%
First-time students Transferred to a 4-year Completed Bachelor's

Source: Shapiro et al. (2017); Jenkins & Fink (2016)
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6-yr Bachelor’s Completion Rate

14% earn BA
within 6 years

Completed bachelor's

N

Fall 2007 CC Entrants

25% -

14%
10%

16%

0% -

Jenkins & Fink, 2016

Equity gaps,

by Race & Income

Fall 2010 CC Entrants

25% - 23%
19%
16%
11%
9%
0% . . I . :
All Asian Black Hispanic White

Students

Shapiro et al., 2017
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NSC’s Tracking Transfer update: Fall 2010 Cohort
Community College Cohort Bachelor's Completion Rates by State

L
NJ
MD
NY
ND
FL
VA
KS
OK
CA
1A
wYy
WA
PA
MS
U.S. average
TX
MI
MN
NH
MA
TN
AZ
sC
CT
NE
MO
HI
Cco
AL
OR
ID
MT
NC
KY
LA
OH
AR
NV
NM
wv

wi
ME Source:

SD NSC Signature Report 13
GA | ‘

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

13.3%




— CCRC '

These are the bachelor’s completion rates for transfer
students, by individual community college.
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2. Many bachelor-seeking CC
students don’t transfer, let
alone complete
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, don’t transfer

Students make progress

-Seeking 2-year Entrants in VA,

Rate of Transfer to Four-year Colleges

Bachelor’s Degree

= 60

40-59
College-level credits earned from CCs

20-39

Associate < 20
earners

All two-year
entrants

Source: Xu, Jaggars, & Fletcher, 2016, Table 9.
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3. Transfer paths unclear
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Transfer Paths Unclear

Enrollment Patterns among ~100K Bachelor’s Degree
Completers who Started at a Community College

1+1,01% .
years at CC o Patterns with
+ T \ Enroliment
+ 2% 0,
years at 4yr o Breaks, 19.9%

4+1,0.2%
1+2 07%

Few graduates follow 2+2 pattern

Jenkins & Fink, 2016; Further disaggregation by authors



Community College
Pathways to Computer
Science Bachelor's
Degrees

2016

1.SM community college students tracked
2007-2014

321 enrolled community college students

surveyed
24 enrolled community college students
interviewed

14 past community college students
interviewed
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Community college students who earned
computer science bachelor's degrees:
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STEM Transfer Pathways

Students who successfully transferred in STEM more frequently took STEM
transfer courses before transfer math courses — suggesting that it is helpful for
students to get a 'taste' of STEM to keep them interested as they work through the

math courses.

First Semester

‘Likely Transferable’
STEM Courses

Source: Wang, X. Res High Educ (2016) 57: 544. https://doi.org/10.1007/s11162-015-9397-4
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4. Rampant, inequitable
transfer credit loss leads to
extra time-to-degree, extra
cost, and decresed likelihood
of completion
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Estimated Percentage of Credits Lost in Transfer, on Average,
by Transfer Path, Academic Years 2003-04 to 2008-09

2-year public =~ NSNS SN 4-year private
for-profit

. 56%
',’ of credits lost

______ 4-year public
. 22%
of credits lost

PEVCETRIUII O — — — — — — -

Source: GAO analysis of Department of Education transfer and tuition data | GAO-17-574
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Transfer Credit Loss

Just 58% of students
successfully transferred
90% of their credits. m

And 15% can’t transfer any
credits at all.

Source: BPS data, Monaghan & Attewell, 2015.

Students who can transfer 90% of
their credits were 2.5X more likely
to get their bachelor's degree,
compared to those who transfer
half or less.
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Transfer Credit Inefficiency: Students Complete Bachelor’s with More
Excess Credit

VA Fall 2004 Matched 2- and 4-Year Entrants,
Total Credits Earned at Graduation

H4-Year Entrants & 2-Year Entrants

1

125

Average number of college-level credits
133

126
Average number of credits (any type)

136

Source: Xu, Jaggars, & Fletcher, 2016, Table 10.
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Excess Credits Attempted among CC Transfers who
Completed a Bachelor’s Degree

7

[
N
(o]

All students

1

|

Asian 35
. . 35

36

Black 46

Race/ethnicity

N
oo

Hispanic 23

27
. 25
0 5 10 15 20 25 30 35 40 45

Average Number of Excess Credits Attempted

m State B Completers (n = 12,722) m State A Completers (n = 666)

Fink, Jenkins, Kopko, & Ran, (2018). Using Data Mining to Explore Why Community College Transfer Students Earn Bachelor’'s Degrees With
Excess Credits. CCRC Working Paper No 100.

50
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Excess Credits Attempted among CC Transfers who
Completed a Bachelor’s Degree
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Fink, Jenkins, Kopko, & Ran, (2018). Using Data Mining to Explore Why Community College Transfer Students Earn Bachelor’'s Degrees With
Excess Credits. CCRC Working Paper No 100.
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Excess Credits Attempted among CC Transfers who
Completed a Bachelor’s Degree
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Excess Credits Attempted among CC Transfers who
Completed a Bachelor’s Degree: Abbreviated Findings

More Excess Credit Associated with:

v" Taking a 100-level math course after transferring

v" Taking more 100-level courses before and after 60-credits
v" Taking more 200-level courses after earning 60-credits

v" Student Characteristics: More dev ed placements:
Race/ethnicity: Black

Less Excess Credit Associated with:
v" Taking more courses in statewide transfer library (State B)
v" Taking more 300-level courses before and after 60-credits
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5. Despite credit loss, CC route
to bachelor’s still cheaper most
of the time (if students complete)
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How many credits can CC transfers lose but still save
money on their BA compared to four-year entrants?

State Omega: 29.4 average credits accepted
Average Savings (price) = S750
Likelihood of saving: 55.1%

Price Reduction From Starting at Two-Year College
by Credit Levels

State Alpha: 61.2 average credits accepted
Average Savings (price) = $6,330
Likelihood of saving: 83.6%

Price Reduction From Siarting at Two-Year College

by Credit Levels
10000
5000 +
o)
£
>
©
n
O -
-5000
T T T T T T T T T
0 5 10 15 20 25 30 35 40
Credits.
| Non-transfer ———-—- Four-year Failed |

Credit loss “Break even” point, State Alpha:
e 40 credits not transferred

2000 =~

Saving

~2000 -

—-4000
~ ~

T T

0 5 10 15

Credit loss “Break even” point, State Omega:
e 20 credits not transferred

20 25 30 35 40
Credits

Non-transfer ———-—- Four-year Failed. ]

Belfield, Fink, & Jenkins, (2017). Is It Really Cheaper to Start at a Community College? The Consequences of Inefficient Transfer for Community
College Students Seeking Bachelor's Degrees. CCRC Working Paper No. 94.
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Recent CCRC Transfer Research:
Five Key Findings

1. Transfer outcomes low and inequitable, and
some colleges and states do better than others

2. Many bachelor-seeking CC students don't
transfer, let alone complete

3. Transfer paths unclear

4. Rampant, inequitable transfer credit loss leads
to extra time-to-degree, extra cost, decreased
likelihood of completion

5. Despite credit loss, CC route to bachelor’s still
cheaper (if students complete)
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How Can Community College and Four-Year
Partners Achieve Strong Transfer Outcomes?

Artidl

Comemunity College Review

Takes Two to Tango: © The Author(s) 2017
Reprints and permissions:

Essential Practices of sapeoub comfournalPermations v

DO 77000915521 17724512

Highly Effective Transfer oumassages combormeicre
Partnerships

®SAGE

John Fink' and Davis Jenkins'

ESSENTIAL PRACTICES FOR
TWO- AND FOUR-YEAR COLLEGES

Abstract

Objective: The objective of this study was to describe practices of 2- and 4-year
institutional partnerships effective in supporting transfer student success. Method:
Using student records from the National Student Clearinghouse (NSC) for the entire
2007 fall cohort of first-time-in-college community college students nationwide,
researchers identified partnerships of 2- and 4-year institutions that were more
effective than expected (controlling for student and institutional characteristics) in
enabling community college entrants to transfer to a 4-year institution and earn a
bachelor’s degree. Based on this methodology, and in partnership with the Aspen
Institute’s College Excellence Program, researchers visited six pairs of 2- and 4-year
college transfer partnerships identified as high performers, interviewing more than
350 faculty, student-facing and senior-level staff, and transfer students. Results:
From these in-depth interviews, researchers identified a set of essential transfer
practices common among these highly effective institutional partnerships. The
practices were grouped under three broad strategies: (a) make transfer a priority,
(b) create clear programmatic pathways with aligned high-quality instruction,
and (c) provide tailored transfer advising. Contributions: This study offers a
set of essential transfer practices culled from national fieldwork to 2- and 4-year
institutional transfer partnerships identified using NSC data as highly effective in
supporting transfer student success.

Keywords
transfer, articulation, student services, institutional partnerships, leadership

'Teachers College, Columbia University, New York, NY, USA
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John Fink, Teachers College, Columbia University, 525 West 120cth Street, New York, NY 10027, USA.
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Essential 2- and 4-Year College
Transfer Practices

1. Prioritize transfer student success

2. Create clear program pathways with aligned
high quality instruction

3. Provide tailored transfer student advising

Wyner, Deane, Jenkins & Fink, May 2016; Fink & Jenkins, 2017
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A National Movement:
Colleges Implementing Guided Pathways
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Start with the End in Mind

*Market program
paths

*Build bridges
from high school
and adult ed. into
program streams
(e.g., strategic
dual enroliment,
I-BEST)

*Require
exploratory or
“meta-majors” for
undecided
students

*Integrate basic
skills instruction
into introductory
college courses

*Clearly map out
program paths

*Rethink advising
around maps

*Use “eAdvising” to
monitor student
progress, provide
feedback and
support as needed

 Align program
outcomes with
requirements for
success in
further education
and the labor
market
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Essential Pathways Practices

+ Organize programs into “meta-majors,” map programs to career-path jobs and transfer in majors

+ Help all students explore career/academic options and develop a full-program plan by end of term 1
+ Make schedules and monitor progress based on students’ plans

* Integrate academic support into college program gateways

* Integrate experiential learning into every program

« Build pathways into high schools, starting with dual enroliment
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Wisconsin Technical College

Supply Chain Management Associati

Program Code: 101821
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leadership. Typical careers in this field include 1
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St. Petersburg College

Recommended Academic Pathway - Effective Spring 2018

Associate of Arts (FSPPSY-TR)
USF St. Petersburg Transfer Plan for Psychology

Seq J Term | Pre- |Options Fall oS Fall e Fall ©
# Course Course Title Credi Type Offered| Req |Available
1 |[ENC 1101 Composition | 3 |[Gen Ed F,”Sp, Y
2 |[MGF 1106 Mathematics for Liberal Arts | 3 |Gen Ed F’,\SD' Y
3 |PSY 1012 General Psychology 3 |GenEd F, Sp, Y
4 |POS 2041 American National Government 3 |GenEd F, Sp, Y
5 |HUM 1020 Introduction to Humanities 3 |GenEd F, Sp,
6 |CGS 1070 Basic Computer and Information Literacy 1 |Support F’,,Sp' Y
7 |ENC 1102 Composition |1 3 |GedEd F. Sp, Y
8 |STA 2023 Elementary Statistics 3 |GenEd FSp. | v Y
9 |DEP 2004 Developmental Psychology of the Life Span 3 |Elective F, Sp, Y Spring Spring Spring Spring
10 |SYG 2000 Introductory Sociology 3 |Elective F, Sp,
11 Foreign Language | 4 |GenEd F’,Sp' Y
12 |PPE 2001 Personality Development 3 [Elective F, Sp Y
13 |[HUM 2270 Humanities (East-West Synthesis) 3 [Support F’,\SD' Y
14 |SPC 1017 Introduction to Speech Communication 3 [Gen Ed F’,Sp' Y
15 |BSC 1005C Biological Science with Lab 3 [Gen Ed F,ASp, Y
16 |CLP 2140 Abnormal Psychology 3 |Elective F, Sp, Y
17 Foreign Language Il 4 |GenEd F,hSp, Y Summer Summer Summer Summer
18 [SYG 2430 Marriage and Family 3 |Elective F’,\Sp' Y
19 [PHI 1600 Studies in Applied Ethics 3 |GenEd F. Sp. Y
20 |BSC 1083 Human Anatomy 3 |GenEd F, Sp, Y
Total Program Credits 60
Total Pathway Credits 60




ess Transfer DTA

) Overview of program

GENERAL INFORMATION

This degree satisfies general undergraduate requirements for a major in economics through a universit]
sclences or business. This degree meets statewlide guidelines for transfer to the following Washington
universities subject to exceptions and gualifications outlined in this guide: Central Washington Univers
University, University of Washington, Washington State University, Western Washington University, Gg
Heritage University, Pacific Lutheran University, Saint Martin's University, Seattle Pacific University, Seg
Walla University, and Whitworth University.

Ce Seattle Pacific University (SPU)
Information on www.sou.edu/depts/soe

f  common transfer
destinations

University of Washington {US) www.foster.washington .edu/acad;
N.ed ufbusiness {Bothell); www.tacoma.uw.edu/milgard-sci

Washington State University {WSU)
www.business. weu.edy

T

www.plu.edu/busa

Seasttle University (SU)
www.seattleu.edu/aslbers

Western Washington University (WWU)
www.chbe.wwu.edu

Students interested in earning a bachelor's degree in Hospitality Management {via WSU's program at g

BUSINESS TRANSFER—DTA/MRP DEGREE REQUIREMENTS
Must earn a C grade (2.0) or better in all required courses. Courses may be subject to prerequisites.

BASIC COMMUNICATION SKILLS (10 credits)

Course Course Title Credits Grade Year
ENGLE 101 or ENGLE 101D English Composition | 5
ENGLE& 102, ENGL& 102D or Composition Il or Public Speaking 5
CMST& 220 (CMSTE& 220 reguired 2t EWU)
BASIC QUANTITATIVE SKILLS (10 credits)
Course Course Title Credits | Grade | Quarter Year
MATH 138 or &141 or &144 or 5
&148 or &151 (or higher} e
MATHE 148 or &151 o higher 5 N\

HUMANITIES (15 credits with no more than 10 credits from any one disciple on the AAS DTA Humanities dgtrisution Iist. No
more than 5 credits of foreign language and performance arts credits can be isted. Two quarters at EvCCor yearsin high

school of the same world language is reguired for admission to all UW P Stud:
business major should consult with the specific transfer institution regarding foreign Iangl

Program-specific

Course Course Title Credits
i “degree-sheets”
B I ] ]

SOCIAL SCIENCE (15 credits; 10 credits in economics; 5 credits other than economics from the AAS DTA Social Scence
distribution list. BUS &101 recommended 23 a social science distribution course.)

Course Course Title Credits | Grade | Quarter | Year |
ECON& 201 Micro Economics 5
ECON& 202 Macro Economics 5
BUSE 101 {recommended) Introduction to Business 5

[ NATURAL SCIENCE (15 credits; 5 credits in statistics: 5 credits each from the AAS DTA Natural Science distribation st Part A

accounting, business ad
completing this degree.

GETTING STARTED AT E|

Notes:

Enroliment Services pro|
students; contact Enroll
advising should contact

PROGRAM ADVISORS

Students are required t
academic plan. Registrd

Dongwa Hu, Olympus 2
425.388.9364; dhu@ew

requirement.

Chad 7. Lewis, Olympus
425.388.9559; ctlewis@everettec.edu

Lynne Mufoz, Olympus 216 BIf ~tonte Cristo 122

425.388.9175; Imuncz@everettcc.edu a7

Program advisor
information

If there is no answer, pleasa call the Division Office at 425.388.9

e To earn a certificate or degree, the courses must be completed with a cumulative GPA of 2.0 (C) or better.
e (Gonzaga requires a course equivalent to its BMIS 235, Management Information Systems.
e PLU requires a course equivalent to its Computer Applications CSCE 120 or MOS certification; CL 101 may suffice to fulfill this

SPU requires a course equivalent to its BUS 1700 or MOS certification (MOS 77-420); BT 242 may suffice to fulfill this requirement.
WWU requires a course equivalent to its MIS 220 Introduction to Computer Systems; CL 101 may suffice to fulfill this requirement. The
WWU Manufacturing and Supply Chain Management program requires additional coursework, some of which may also be taken as
elective credit at EvCC. Management program web site is www.wwu.edu/node/731/.

To earn 2 certificate or degree, the courses must be completed with 2 cumulative GPA of 2.0 {C) or better.

Gonzaga requires a course equivalent to its BMIS 235, Management Information Systems.

PLU requires a course equivalent to its Computer Applications CSCE 120 or MOS certification; CL 101 may suffice to fulfill this
requirermnent.

SPU reguires a course equivalent to its BUS 1700 or MOS certification {MOS 77-420); BT 242 may suffice to fulfil this requiremnent.
WWU reguires @ course equivalent to its MIS 220 Introduction to Computer Systems; CL 101 may suffice to fulfill this requirement. The
WU Manufacturing and Supply Chain Management program requires additional coursework, some of which may aiso be taken as
elective credit at EvCC. Management program web site is www.wwu.edu/node/731/.
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Career Opportunities
Related Occupations:

Computer Scientist; Control System Computer Scientist;
Scientific Programmer Analyst.

Most of these occupations require graduate school. For
example, they may require a master's degree, and
some require a Ph.D., M.D., or J.D. (law degree).

Wages & Employment Trends for :

Florida Median income $90,910

National Median wages $108,360

‘ Florida rate of growth +5%
‘ National Projected growth  +15 to 21%

Source and more information:
http:/www.onetonline.orglink/summary/15-1011.00

https://mymajor.fiu.edu/
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Major ‘Computer Science - BS

Career Path Two Year Transfer
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General Requirements
2Year froma Florida
as the following pre-requiste courses for the major: CGS 1920, COP 2210, MAC 2311, MAC 2312, PHY2048,
PHY 2048L, PHY2049, PHY 2049L, BSC 1010 and BSC 1010L OR BSC 1011 and BSC 1011L, MAD 2104
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GENERAL UNIVERSITY REQUIREMENTS

Transfor studer ©
or completed 60 credits and the University Core Curriculum Reguirements.
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In additon, the folowing courses are required of incoming transfer students:
Global Learning Requirement or Transfers: Transfers entering FIU Fall 2011 or ater are required to take two,

Global L




WEBSITE EXERCISE

Imagine you are a student about to register for classes at your
community college.

You want to study biosciences and transfer to a local four-year university. Go to YOUR
COLLEGE'’S website, and find the information that you need to select your courses and
transfer successfully. Try to figure out what courses you will need to in order to transfer and
enter a biosciences program at the four-year institution.

Think about the following questions AS THE STUDENT:

Getting Off on the Right Start: What biosciences programs are available at nearby
Q I_I/I\i universities? What career options are available to you after you transfer and
complete the degree? What do salaries look like for these career options? Is this
information available to you on either website?

o Planning for Program Requirements: What are the requirements for admission to
the university’s biosciences programs? What classes will the student need to take at
YOUR COLLEGE if you want to transfer into a bioscience program at the university?

—  How easy or difficult was it to find this information? How many clicks did it take?

Locating In-Person Help: Who would you need to go at YOUR COLLEGE to get
\ d information on transfer in bioscience? Where would you go to on your campus to find
= that person? How easy or difficult was it to find this information on your website?
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Getting Started:
Tools for Tackling Transfer

)

TACKLING TRANSFER:

A GUIDE TO CONVENING
COMMUNITY COLLEGES AND
UNIVERSITIES TO IMPROVE
TRANSFER STUDENT OUTCOMES

https://ccrc.tc.columbia.edu/
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Transfer Playbook Institutional Self-Assessment

I'HE ASPENJINST
COLLEGE EXCELLENCE

Institution Name:

Overview: This tool is df
Practices for Two- and
at Columbia University/]
exceptional transfer an

How to use this tool: TH

IHE ASPENJINSTITUTI
COLLEGE EXCELLENCE PROG

ESSENTIAL TRANSFER PRA|
#1:
PRIORITIZE TRANSFE

a. The college president an|
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improving transfer stude]
outcomes is core to achi
the college’s mission.

tailored transfer advisif]
systematically each suf
of the regular operati

and anticipated challe

We recommend that a
that serve transfer stud
student services deans
should then engage oth
of faculty and staff. Ide
transfer students, and

For help using this tool:

b. Transfer student success|
reflected as a core priori
the college’s strategic
documents (e.g., strateg
accreditation self-study,
student success plannin,
documents, fundraising
etc.).

c. The college regularly gat
and widely disseminates
on transfer student outc
and the effectiveness of
transfer practices.

d. The institution evaluat|
remains focused on
achieving equity in traf
and bachelor’s attainnf
by student race/ethnid
(i.e., Black, Latino, Nat

THE ASPEN JINSTTTUTE

COLLEGE EXCELLENCE PROGRAM

COMMUNITY COLLEGE
RESEARCH CENTER

CCR

ESSENTIAL TRANSFER PRACTICE

#2:
CREATE CLEAR, RIGOROUS
PROGRAM PATHWAYS

Stage of
Adoption
at Our
College

Questions to Consider

Easy Wins, Opportunities for
Long-Term Improvement,
and Next Steps

a.

Programs of study for transfer
students are clearly mapped.

[ Not Present
[ Beginning
O Emerging
O Established
[ Advanced

Do the transfer maps clearly indicate:

o Recommended lower-division courses, course sequences, and
progress milestones by academic term for specific four-year
majors?

o Clear information on differences in requirements among
programs in the same major field at different institutions?

o Information on career opportunities in each field?

Are the maps easily accessible on the college’s website?
Is there a mechanism for keeping transfer program requirements and
maps up-to-date?

b. Coursework and extra-

curricular activities provide
students with rigorous
preparation aligned to
expectations for their junior
and senior years.

O Not Present
O Beginning
J Emerging
0 Established
O Advanced

How does the college ensure that your programs adequately prepare
students to succeed in upper division coursework? What data are
gathered to assess this?

Are four-year faculty actively involved in reviewing the content and
quality of your offerings?

Is there a process for university partners to communicate to your
faculty needed improvements in lower-division instruction?

When the college identifies areas for improvement, how quickly are
these challenges addressed?

c. Alternatives to 2+2 transfer [ Not Present | » For which students or programs do 2+2 arrangements work best? For
pathways have been O Beginning which does the 2+2 arrangement work least well?
developed for circumstances Oe . * What new structures have been put in place to improve outcomes
merging R .
where those are not the best (e.g., 143; 3+1; reverse transfer)?
routes to a bachelor’s degree. O Established | » Through what channels or mechanisms do students who enter
O Advanced through non-traditional entry points (ABE students, CTE students,
non-degree seeking at entry) have exposure to or on-ramps to
programs of study that lead to transfer?
4 Last updated: August 2017
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ools for Gathering Transfer Data

Table 2.

Table 5.

Table 6.
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Table 7.
Percentage of Completions in Broad Degree Flelds

Health professions

Arts, humanities, & English

Social & behavioral sciences
Science & mathematics
Agriculture & natural resources
Computer & information sciences
Education

Engineering

Applied technology

Public services & administration

All bachelor’s degree completers in this partnership (n =19}

<. @ CCRC i

Resource: Planning and Conducting Transfer Student Focus Groups

When the goal at hand is to improve outcomes for transfer students, it is important to start by talking
with transfer students themselves.' As your team plans for your transfer workshop, student focus
groups can help provide your planning team with valuable qualitative data, which contains rich detail
and clues that are not captured by quantitative data.

Findings from the focus group can help institutional leaders identify the ways in which students’
experiences do not map to the intended design of a particular program or intervention. When
conducted in advance of a state-wide workshop on transfer, these focus groups can serve as a
valuable opportunity to identify areas where there is the greatest need for improvement then
incorporate these lessons into the workshop goals and content.

What follows is a resource to help you plan for your transfer student focus groups. We highlight
important guidelines to keep in mind before, during, and after a focus group. In addition, we include
a sample protocol geared to a conversation about transfer, as well as guiding questions for a
facilitator debrief. We encourage you to adapt these protocols to fit your needs. For more on how to
develop good focus group questions, please see Krueger's 2005 “Developing questions for focus
groups.™

Guidelines for Before, During, and After a Focus groups

Before a focus group:

e Be clear about your goals for the focus group, and develop guestions for your protocol
accordingly. Likewise, it is important to proactively think about creating a respectful
environment when discussing sensitive issues. When developing questions, attempt to
minimize the possibility that students might feel stigmatized or uncomfortable during the
conversation.

e Recruit a diverse group of participants. Make sure to include as many students who have
struggled or failed as who have succeeded. Don't rely on “easy access” students (e.g.,
student government leaders), and hold focus groups at times when many different
students can attend. Always recruit with the expectation that 80% or less of confirmed
participants will show up.

* Choose a facilitator who is neutral, credible, and unfamiliar to the students.

e Provide context that helps students feel comfortable sharing their experiences candidly. Be
clear about anonymity but also keep opening instructions fairly short and neutral, to avoid
creating bias in students.

® Choose a space in which all participants can see and hear each other, and have
comfortable conversation.

e Use a digital recorder rather than (or in addition to) a scribe to ensure that there's no bias
in the information captured.

e Letthe conversation flow, and allow students to ask questions.

* This resource has been adapled directly from the 2012 “Student Focus Group Resource Guide” by Public Agenda
and West Ed. http/iwww. gn.org/knc dent-focus-group-resource-guide
2 Krueger, R. A. (2005). Developing quesbans for focus groups Thousand Oaks: SAGE.

'_ma‘r
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Discussion Questions

How well aligned are our programs (including transfer
paths) with career opportunities in our region?

Why are so many cc students still enrolled with no
degree after 6 years? What are their goals?

Why don’t more cc students transfer? \Why don't
more transfer with cc credentials?

How well are articulation agreements / transfer
pathways working? Do most of our students know
about them?

How can we better help students identify major
program transfer goals early and ensure they take
courses that will apply to their intended majors?
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